
Ventrus Equality Policy 2024-28   Page 1 of 12 
 

 

Equality Objective 1 
To narrow the gap in attainment between groups of children.  

Describe the improvement that was needed 
Attainment gaps between different pupil groups within the school broadly mirror national trends. To address this, there is a need for greater precision in supporting 
staff to implement adaptive teaching strategies effectively. This will enable more targeted and inclusive approaches to teaching and learning, with the aim of 
narrowing the attainment gap and ensuring equitable outcomes for all learners. 

Key strategies that were planned to address this 

Action Who 
was the 
lead 

How was it monitored How was it achieved Impact 
 

Provide targeted professional 
development for staff on adaptive 
teaching strategies, with a focus on 
meeting the needs of 
disadvantaged pupils and those 
with SEND. This will include: 

• Training on evidence-
based approaches to 
differentiation and 
scaffolding. 

• Use of pupil progress data 
to inform planning and 
intervention. 

• Collaborative planning 
sessions to share best 
practice and successful 
strategies. 

• Integration of pupil 
premium and SEND 
priorities into curriculum 
design and delivery. 

 

HT & 
SENDco 

• Lesson Observations and 
Learning Walks: Focused on 
evidence of adaptive teaching 
and inclusive practice.  

• Pupil Progress Meetings: 
Regular reviews of attainment 
data for key groups, including 
disadvantaged and SEND 
pupils.  

• Staff Feedback and Reflection: 
Gathered primarily through 
professional dialogue to assess 
confidence and impact.  

• Book Looks and Planning 
Scrutiny: To evaluate 
differentiation and targeted 
support in classroom practice. 

• SEND and Pupil Premium Lead 
Reports: Termly updates to 
SLT and governors on progress 
and impact. 

 

• Working closely with 
the SENDCo, a CPD 
programme (for the 
next three years) has 
been drawn up 
focusing in on adaptive 
teaching, 
differentiation, and 
scaffolding techniques 
grounded in current 
educational research. 
The first part of this 
programme has been 
delivered – it will be 
built on in subsequent 
years. Delivery of this 
training has been 
conducted by our 
SENDCo and by 
external consultants.  

• Pupil progress data has 
been analysed to 

• Staff confidence has increased, 
as evidenced by lesson 
observations, learning walks, 
and staff feedback.  

• Disadvantaged and SEND 
pupils have experienced more 
personalised and accessible 
learning, leading to improved 
engagement and progress in 
key areas.  

• Planning documentation and 
classroom practice has more 
consistently reflected inclusive 
principles.  

• There is now greater 
consistency across the school 
in how pupil needs are met, 
reducing variability in 
provision.  

• A stronger culture of 
collaboration and reflective 
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identify gaps and 
inform responsive 
planning.  

• During staff meetings 
and INSET sessions, 
Key Stage teams have 
participated in 
collaborative planning 
sessions to embed 
inclusive strategies 
and share successful 
approaches.  

• Subject leads have 
worked with staff to 
ensure that the needs 
of disadvantaged and 
SEND pupils are 
explicitly considered in 
curriculum planning 
and delivery. 

practice has developed across 
key stages. 

Summary 
Staff have received targeted CPD on adaptive teaching, including evidence-based strategies, data-informed planning, and collaborative sessions to embed 
inclusive practice across the curriculum. As a result, teachers are now more confident in meeting diverse needs, leading to improved engagement and progress for 
disadvantaged and SEND pupils, and greater consistency in inclusive classroom practice. 
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Equality Objective 2 
To improve the attendance between groups of children, for example White British and Ethnically diverse children. 

Describe the improvement that was needed 
Following a comprehensive review of historical attendance data, the school has identified two key areas for targeted improvement: 

• Reducing Persistent Absenteeism Across All Pupil Groups 
We aim to significantly lower the number of pupils who are persistently absent, ensuring that all children have consistent access to learning. 

• Enhancing Attendance Among Vulnerable Groups 
Particular focus will be placed on improving attendance rates among our most vulnerable cohorts, specifically pupils from White Eastern European 
backgrounds and those eligible for pupil premium funding. 

 

Key strategies that were planned to address this 

Action Who was the lead How was it monitored How was it achieved Impact 
 

To regularly monitor 
attendance data to 
identify trends and need, 
then implement early 
intervention and 
additional support to 
improve attendance—
especially in our most 
vulnerable groups. 

HT & Attendance 
Champion 

• Weekly Attendance Tracking 
Class-level and individual pupil 
attendance monitored by the 
Attendance Champion, with 
alerts for pupils falling below 
thresholds. 

• Half-Termly Data Analysis 
Attendance trends reviewed by 
SLT, with breakdowns by pupil 
group (e.g. ethnicity, pupil 
premium, SEND). 

• Governor Oversight 
Attendance data and 
intervention impact reported 
termly to the governing body. 

• Pupil progress review 
meetings with class teacher 

 

• Attendance data was 
analysed weekly by the 
attendance champion and 
headteacher, with a focus 
on identifying patterns 
among vulnerable groups 
(e.g. pupils with SEND, 
those eligible for Pupil 
Premium, EAL learners, 
and children with 
safeguarding concerns).  

• A new graduated response 
system has been 
implemented and is 
currently under review 

• The safeguarding team 
have been involved in 
working directly with 

• At present, attendance 
rates (for previously 
persistent absentees and 
vulnerable groups) have 
not yet improved in line 
with our school’s 
expectations. 

• Families have, however, 
reported feeling more 
supported and 
understood, leading to 
stronger relationships 
between home and 
school.  

• The school’s inclusive 
ethos has been reinforced 
through proactive, 
compassionate 
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targeted pupils and 
families.  

• Partnerships have been 
strengthened with 
external agencies (e.g. 
EWO, social care, family 
support services) to 
provide further support to 
families.  

approaches to 
attendance. 

Summary 
 
We have implemented a range of new strategies as part of this plan, but despite these efforts attendance rates have not yet shown a sustained improvement from 
baseline, especially among our most vulnerable groups. We recognise that attendance is a complex issue influenced by a range of social, cultural, and economic 
factors. Therefore, we will continue to apply rigour and consistency in our approach, refining interventions and strengthening partnerships with families and external 
agencies to ensure every child has equitable access to education. 
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Equality Objective 3 
Improve knowledge, skills and attitudes to enable children to appreciate and value difference and diversity, for example increasing understanding between pupils 
from different faith communities. 

Describe the improvement that was needed 
Our setting is a smaller than average primary school within the context of rural Devon. The school lies at the heart of the town within which it is based (Bradninch) 
and actively builds strong links within the local community. Both the school and local community are largely made up of people from a small range of backgrounds, 
cultures, and religions. Due to the limited diversity within the school and its local context, there is a risk that pupils are not sufficiently exposed to a broad range of 
cultures, beliefs, and lived experiences. This may impact their understanding of equality, inclusion, and global citizenship. The school must take proactive steps to 
enrich pupils’ experiences and ensure they develop respect for and understanding of difference in all its forms. 

Key strategies that were planned to address this 

Action Who was the lead How was it monitored How was it achieved Impact 
 

Develop and implement a 
new reading spine that 
promotes and celebrates 
human diversity linked, in 
part, to the protected 
characteristics.  
 
In addition, as part of this 
work, conduct a review of 
the school’s library book 
stock to ensure that they 
align with the principles 
of the school’s new 
reading spine. 
 

English Lead • Half-termly: Monitor pupil 
engagement and feedback on 
diverse texts 

• Termly: Review 
implementation of the reading 
spine across year groups 

• Annually: Audit library stock 
for representation and 
alignment with diversity 
principles 

• Ongoing: Track curriculum 
links to protected 
characteristics and inclusive 
themes 

 

• The school’s reading lead was 
empowered and release time 
provided to research a 
diverse selection of texts 
representing a range of 
cultures, identities, and 
experiences, including those 
linked to the protected 
characteristics (e.g. race, 
disability, gender, religion).  

• The reading spine was then 
developed collaboratively 
(between reading lead and 
senior leadership team), 
ensuring age-appropriate 
progression and coverage 
across year groups.  

• Staff received CPD on 
inclusive literature and how 
to use texts to foster 

• Pupils are now exposed 
to a broader range of 
voices and experiences, 
fostering empathy, 
respect, and 
understanding.  

• Increased pupil 
engagement in reading, 
particularly among 
underrepresented groups 
who see themselves 
reflected in the texts.  

• Staff report greater 
confidence in facilitating 
discussions around 
diversity and inclusion 
through literature.  

• The school environment 
more visibly reflects its 
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discussion around diversity 
and inclusion.  

• The school library was 
audited by an external 
consultant (Tiny Travels) 
using a diversity and 
inclusion framework and 
outdated or non-inclusive 
texts were removed. 

• New books were purchased 
to reflect the updated spine 
and ensure representation 
across the library stock. 

commitment to equality, 
diversity, and inclusion.  

• Positive feedback from 
parents, carers and 
governors regarding the 
inclusive nature of the 
curriculum and library 
resources. 

Ensure all pupils have 
equitable opportunities 
to contribute 
meaningfully to school 
life by promoting 
inclusive participation in 
pupil leadership roles, 
such as the school 
council, through 
democratic processes and 
accessible election 
systems. 

HT • Termly: Review pupil 
leadership participation data 
(e.g. school council 
membership by year group, 
gender, background) 

• Ongoing: Staff observations 
and feedback on pupil 
engagement in leadership 
activities 

• Annually: Pupil voice survey to 
assess perceptions of inclusion 
and opportunity in leadership 
roles 

• Annually: Report to governors 
on pupil leadership diversity 
and impact 

 

• A review of existing pupil 
leadership structures was 
conducted to identify 
barriers to participation (e.g., 
language, confidence, 
accessibility).  

• Clear programme of different 
leadership opportunities for 
children in school established 
by leadership team 

• Assemblies and class 
discussions delivered to 
educate and explain the 
importance of pupil voice 
and democratic participation 
in age-appropriate ways.  

• The election process for 
leadership positions was 
redesigned to be more 
inclusive, with support 
available for pupils with 
additional needs.  

• A noticeable increase in 
the diversity of pupils 
standing for and being 
elected to leadership 
roles, reflecting the wider 
school community.  

• Pupils reported feeling 
more included and 
valued, particularly those 
who had not previously 
engaged in leadership 
opportunities.  

• Staff observed improved 
confidence and 
communication skills 
among pupils who 
participated in the 
election process.  

• Leadership groups 
became more 
representative, leading to 
broader perspectives 
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• Staff actively encouraged 
participation from 
underrepresented groups, 
including pupils with SEND, 
EAL, and those from minority 
backgrounds.  

 

being considered in 
decision-making.  

Plan and deliver a 
calendar of cultural 
events and celebrations, 
explicitly linked to the 
school’s core values, to 
enhance pupils’ 
awareness, 
understanding, and 
appreciation of diverse 
communities and 
traditions. 

HT • Termly: Review of cultural 
events delivered and their 
alignment with school values 

• Half-termly: Governor ‘value 
visits’ and pupil conferencing 
to gather feedback on cultural 
learning 

• Ongoing: Staff reflections and 
logs of classroom discussions 
and activities linked to events 

• Annually: Evaluation of impact 
in relation to equality 
objectives and curriculum 
enrichment 

 

A calendar of cultural events has 
been planned collaboratively, 
purposefully linking each celebration 
to the school’s core values. Staff and 
pupils have engaged in assemblies, 
themed activities, workshops and 
classroom discussions to explore 
diverse traditions and communities. 

Pupils have developed greater 
awareness and appreciation of 
different cultures, fostering 
respect and inclusion across the 
school. The events have 
strengthened community 
cohesion and reinforced the 
school’s commitment to equality 
and diversity. 

Summary 
Progress so far against these different initiatives has fostered a stronger sense of belonging and ownership among pupils, contributing to a more inclusive school 
culture. 
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Equality Objective 4 
Monitor and track incidents of bullying, prejudice and racism, including reporting incidents to the local authority.  Reviewing the common themes, using data to 
understand the link between incidents and irregular attendance, and adjust our curriculum and intervention in response. 

Describe the improvement that was needed 
While all incidents of bullying, prejudice, and racism are reported through the appropriate channels, ensuring the accuracy and consistency of this reporting remains 
a key area for ongoing development. To strengthen this process, it is essential that all staff have a clear understanding of how to identify, record, and respond to 
incidents involving bullying, prejudice, and racist behaviour (BPRI). Enhancing staff awareness and confidence in these procedures will support a more robust and 
effective approach to safeguarding and promoting equality across the school. 

Key strategies that were planned to address this 

Action Who was the 
lead 

How was it monitored How was it achieved Impact 
 

Deliver comprehensive 
whole-staff training to 
enhance understanding of 
bullying, prejudice, and 
racist incidents (BPRI), 
ensuring all staff are 
equipped to identify, 
respond to, and record 
such incidents 
appropriately. 
 
Establish clear 
expectations and 
consistent procedures for 
recording and addressing 
BPRI concerns, aligned 
with the updated CPOMS 
classification tags, to 
support accurate and 
streamlined reporting 
across the school. 

HT & 
SENDCo 

BPRI Training 

• Training by external 
provider has not yet been 
delivered. This has been 
scheduled for September 
2025. 

 

Reporting Procedures 

• CPOMS Audit: Regular 
reviews of CPOMS entries 
carried out to monitor the 
accuracy and consistency 
of BPRI incident reporting. 

• Staff Meetings and Line 
Management: BPRI 
reporting procedures 
revisited in team meetings 
and through 1:1 coaching 
to reinforce expectations 
and identify any further 
support needs. 

BPRI Training 

• Training by external provider has 
not yet been delivered. This has 
been scheduled for September 
2025. 

 
Reporting Procedures 

• CPOMS classification tags were 
updated to reflect current 
safeguarding, behaviour, and 
inclusion priorities.  

• All staff received targeted 
training on the new procedures 
and expectations, including how 
to use the updated tags 
consistently.  

• Regular monitoring and 
feedback loops were introduced 
to ensure consistency and 
accuracy in reporting. 

BPRI Training 

• None yet 
 
 
Reporting Procedures 

• Staff confidence and 
consistency in recording BPRI 
concerns have improved 
significantly, as evidenced by 
fewer reporting errors and 
increased use of appropriate 
tags.  

• The quality and clarity of BPRI 
data has enhanced the school’s 
ability to identify patterns and 
respond proactively to 
emerging issues.  

• Safeguarding leads are now 
able to act more swiftly and 
effectively due to streamlined 
access to relevant information.  
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• Member of staff elevated to 
DDSL (supported through L3 
Safeguarding training) with 
responsibility assigned to 
support/coach members of staff 
in how to report accurately and 
effectively. 

 
 

Summary 
The school has established clear and consistent procedures for recording BPRI concerns by updating CPOMS tags and training staff, which has led to more accurate 
reporting, improved staff confidence, and better support for pupils through timely interventions. Ultimately, this has contributed to a safer, more inclusive 
environment for pupils, with better support for those at risk or in need. 
 
Having now established clear reporting systems, the BPRI training, now arranged for September 2025, can instead be more focussed/tailored towards empowering 
staff to respond to BPRI incidents with clarity and confidence. The intention will be for it to help staff feel equipped to manage the complex situations themselves, 
follow consistent procedures, and make informed decisions that support pupil wellbeing with new knowledge gained. 
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Equality Objective 5 
To provide a supportive and inclusive working environment for all, actively promoting equality, diversity and inclusion in the workplace. 

Describe the improvement that was needed 
The current curriculum does not consistently or explicitly feature diverse and positive role models that reflect the full range of backgrounds and the nine protected 
characteristics outlined in the Equality Act 2010. As a result, pupils may have limited opportunities to see themselves and others represented in their learning. This 
can impact their sense of identity, belonging, and understanding of the wider world. The curriculum needs to be reviewed and developed to ensure it actively promotes 
inclusion, representation, and equality using diverse role models across all subjects. 

Key strategies that were planned to address this 

Action Who 
was the 
lead 

How was it monitored How was it achieved Impact 
 

Ensure that the curriculum 
actively promotes diverse 
and positive role models 
that pupils can identify 
with, reflecting a broad 
range of backgrounds and 
the nine protected 
characteristics as defined 
by the Equality Act 2010. 

HT • Half-termly: Lesson 
observations and planning 
scrutiny to ensure inclusion 
of diverse figures and 
themes 

• Termly: Curriculum audits 
to review representation of 
diverse role models across 
subjects 

• Termly: Report to 
governors on curriculum 
diversity and alignment 
with Equality Act principles 

• Ongoing: Staff feedback on 
inclusive curriculum 
planning 

• Annually: Pupil voice to 
assess awareness and 
impact of diverse role 
models in the curriculum 

 

• Curriculum audits were conducted 
across subjects to identify gaps in 
representation and opportunities to 
embed diverse role models.  

• Subject leaders worked collaboratively 
to revise schemes of work, ensuring 
that texts, historical figures, artists, 
scientists, and other key content 
included individuals from a range of 
ethnicities, genders, abilities, religions, 
and family structures.  

• Assemblies, friendship group tasks and 
themed weeks (e.g. Black History 
Month, ADHD awareness week) were 
used to spotlight diverse role models 
and their contributions.  

• Pupil voice was gathered through 
conferencing and school council 
discussions to understand which role 
models pupils connected with and 

• Pupils have demonstrated 
increased awareness and 
appreciation of diversity, as 
reflected in classroom 
discussions, pupil voice 
feedback, and PSHE outcomes.  

• Curriculum content has 
become more inclusive and 
representative, with pupils 
regularly encountering role 
models from a variety of 
backgrounds and protected 
characteristics.  

• Staff have reported greater 
confidence in selecting and 
teaching inclusive materials 
and felt better equipped to 
challenge stereotypes and 
promote equality.  

• The school’s commitment to 
equality and diversity was 
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where they felt representation could 
be improved. 

positively noted in parental 
feedback and external 
reviews, including comments 
from governors. 

• There has been some evidence 
that pupils from 
underrepresented groups 
have now expressed feeling 
more seen and valued within 
the curriculum, contributing to 
improved engagement and 
sense of belonging.  

Summary 
Pupils have gained a deeper understanding of diversity and staff have become more confident in delivering inclusive content, contributing to a more equitable and 
engaging learning environment. 
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APPENDIX 2  POLICY HISTORY 
 

Version Summary of Change Review Date Lead Author 

2 Updates reflect 2010 equality act and the Academy Trust job descriptions. Nov 19 G Hill 

3 Section 5 – addition of ‘VA/VC schools’ following the recent changing of articles and addition of VA schools 
to the Trust 

Jan 24  F Brinicombe 

3 Section 6 - ???  query re recruitment of retained teachers Jan 24  F Brinicombe 

3 Section 7 - ??? query re VA Jan 24  F Brinicombe 

3 Section 10 – updated  ‘Nov 2023 until Oct 2027’ Jan 24  F Brinicombe 

3 Section 11 Disabled pupils change to ‘pupils with Special Educational Needs and Disabilities (SEND)’ Jan 24  F Brinicombe 

4 Full rewrite of the Policy to align with NEW DCC Policy 2024  Mar 24  F Brinicombe 

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    
 

 


